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Currency Equivalents 
As of December 2013 

 

1 UA    =  TZS 2468.07 

1 UA   = USD 1.53521 

1 USD   =  TZS 1600 

Fiscal Year 

1
st
 July – 30 June 

Weights and Measures 

 

1metric tonne  = 2204 pounds (lbs) 

1 kilogramme (kg) = 2.200 lbs 

1 metre (m)  = 3.28 feet (ft) 

1 millimetre (mm) = 0.03937 inch (“) 

1 kilometre (km) = 0.62 mile 

1 hectare (ha)  = 2.471 acres 

Acronyms and Abbreviations 

 

ADF  = African Development Fund 

ATC  = Arusha Technical College 

CBET  = Competency Based Education and Training 

CSP  = Country Strategy Paper 
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ESDP  = Education Sector Development Program 

ESMP  = Environmental and Social Management Plan 

FYDP  = Five Year Development Plan 

GoT  = Government of Tanzania 

HCD  = Human Capital Development 

ICT  = Information Communication Technology 

MIC  = Middle Income Country 

MVTTC = Morogoro Vocational Teacher Training College 

MGDs  = Millennium Development Goals 

NACTE = National Council for Technical Education 

NSGRP II = National Strategy for Growth and Reduction of Poverty 

RVTSC  = Regional Vocational Training and Service Center  

SDL  = Skills Development Levy 

TE  = Teacher Education 

TET  = Technical Education and Training 

TVET  = Technical Vocational Education and Training 

TVETDP = Technical Vocational Education and Training 

Development Program 

VET  = Vocational Education and Training 

VETA  = Vocational Education and Training Authority 
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Loan Information 

Client’s information 

 
BORROWER:     United Republic of Tanzania 

 

EXECUTING AGENCY:    Ministry of Education and Vocational Training 

 

 

Financing plan 

 

Source Amount (UA) Instrument 

 

ADF 

 

34.00 

 

Loan 

Government   3.78 Counterpart Cont. 
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ADB’s key financing information 

 
 

Loan currency 

 

USD 
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Repayment   
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Service charge 0.75% 

Commitment fee 0.5% 

Interest rate 0.0 
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Government Request for Bank Support   
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Concept Note Approval  March, 2013 

Appraisal Mission March, 2013 

Re-Appraisal Mission December, 2103 

Project approval April, 2014 

Effectiveness August, 2014 

Last Disbursement December, 2019 
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Project Summary 

Project Overview 

 

1. The proposed Tanzania Support to Technical Vocational Education and Training 

and Teacher Education Project is designed within the context of the national human 

resource development priorities and in support of the development of skills in the 

country. The project is in support of the priorities of the Country Strategy Paper and is in line 

with Bank’s own priorities as stated in its 2013-2022 strategy. It will focus on the technical 

vocational education and training sub-sector and on teacher education, with the aim of 

contributing to efforts to increase the supply of skilled labor and build capacity for teacher 

education. The project will provide resources for provision of improved learning and teaching 

environment at beneficiary education institutions. Key outcomes of the project are increased 

access to and improved quality and equity of technical vocational education and training; and 

increased capacity of secondary teacher education in science and mathematics. The expected 

outputs include expanded infrastructure at 13 institutions with about 8,000 trainees attending 

at any given time; expanded and extensive use of ICT in instruction at 53 institutions; and 

increased capacity for teaching, policy formulation, planning and quality assurance in 

technical vocational education and teacher education. The project will be implemented over a 

period of five years. It will be funded by an ADF loan of UA 34.00 million and government 

contribution of UA 3.78 million. The ADF loan will finance 90% of the total project cost and 

the government contribution will finance 10% of the cost of the project.  
 

Needs Assessment 
 

2. The Government identifies shortage of skilled labor as one of the major 

constraints to Tanzania becoming a middle income country. The Vision 2025 envisages 

Tanzania becoming a Middle Income Country by 2025. But to achieve this goal and 

transition to a middle income country will require the proportion of the high skilled working 

population to quadruple and that of medium skilled force to more than double. This would 

mean adding about 3 million high skilled and 7 million medium skilled workers by 2025. The 

proposed project will assist in bridging this skills gap and support the country improve the 

quality of its human capital critical for inclusive growth and poverty reduction. 
  
Bank’s Added Value 
 

3. The project will provide resources for the development of technical vocational 

education and training and teacher education. Resource constraints have limited the rate of 

skills development in Tanzania and are hindering the capacity of technical vocational education 

and training to respond to the needs of the economy. They are also limiting the supply of 

qualified science and mathematics secondary school teachers to improve the quality of secondary 

education especially in rural areas. The proposed project will provide additional resources that 

will assist government efforts to increase access to quality technical vocational education and 

improve the capacity of teacher education. It will also present a continuation of the Bank’s 

support in the education sector, reinforce the achievements of the completed projects and 

enable the Bank play a catalytic role in resource mobilization. 
 

Knowledge Management 

 

4. The project will facilitate the transfer, creation and dissemination of knowledge. 

It will support labor market surveys and tracer studies; establishment of qualification 

frameworks for trades; a baseline study on knowledge gap for integrating entrepreneurship 

education in teacher education; and an impact evaluation study of the introduction of ICT use 

in the delivery of technical education and training at technical education institutions. 
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Result-based Logical Framework 
Country and project name: Tanzania – Support to Technical Vocational Education and Training and Teacher Education. 

 
Purpose of the project: The purpose of the project is to contribute to increased access and improved quality and equity of technical vocational education and training and to build capacity for secondary teacher education in 

science and mathematics.  

RESULTS CHAIN 

PERFORMANCE INDICATORS 

  RISKS/MITIGATION MEASURES Indicator 

 

Baseline 

 

Target 

 

IM
P

A
C

T
 Impact 

1. Increased availability of skilled workforce 
 
1.1 Proportion of highly qualified working 

population 

1.2  Proportion of medium qualified 
working population 

 
2.7% in 2012 

 

13.6% in 2012 
 

 
> 4.3% by2020 

 

> 17.8% by 2020 

 
FYDP 

 

FYDP 

 

O
U

T
C

O
M

E
S

 

Outcome 1 

1.1 Increased access to TVET  
 
% of increase in TVET enrolment 

 
None in 2013 

 
2% by 2019 

MoEVT 
statistical Data 

Risk: Inadequate supply of staffing of 
the VET centers established. 

Mitigation: GoT committed to 

providing the required budget for 
staffing 

Risk: Inadequate maintenance and 

effective use of equipment provided 
Mitigation: Suppliers will be required 

to install equipment and train staff in 

the use and maintenance of equipment 

1.2 Improved equity of TVET 1.2.1 % of students at the established 

RVTSCs that are female 
1.2.2 % of ATC students that are female 

None in 2013 

 
23% in 2013 

50% by 2019 

 
40% by 2019 

VETA Data 

 
ATC Records 

1.3 Improved quality of TVET 1.3.1 Unemployment rate of TVET 
graduates one year after graduation 

15% in 2010 
 

5% by 2019 
 

MoEVT  Data 

Outcome 2 

Increased capacity of secondary teacher education in 

science and mathematics  

2.1 Proportion of teachers at the 6 TCs 

trained in science and mathematics  

2.2 Student to qualified teacher ratio in 
science and mathematics 

2.3 % of students passing the CSEE 

18% in 2013 

 

60:1 in 2013 
 

40% in 2013 

65% by 2019 

 

40:1 by 2019 
 

>80% by 2019 

MoEVT  Data 

TE Data 

Risk: Teachers trained failing to accept 

deployment at school in rural areas. 

Mitigation: GoT to introduce 
incentives such as teachers houses to 

attract teachers to accept employment in 

rural areas 

O
U

T
P

U
T

S
 

Sub-component 1.1 

1.1.1 Regional VET Centers with ICT connectivity 
established at 4 regions currently without RVTSCs 

1.1.2 Students enrolled in 4 new RVTSCs 

 

1. No. of RVTSCs with ICT connectivity 
established 

1. No. of students enrolled 

 

14  in 2013 
 

None in 2013 

 

18 RVTSCs by 2017 
 

2000 (50% F) by 2019 

 

VETA Records  
 

 

1.1.3 VET staff and teachers trained in CBET development 
and labor market analysis; the cross-cutting issues of 

occupational health and safety, life skills and preventive 

maintenance; trades related to the oil and gas industry; use 
of ICT; and training for SMEs 

1. No. of staff and teachers trained   
 

None in 2013 
 

660 (40% F) by 2018 
 

VETA Records  
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1.1.4 Labor market surveys carried out 
1.1.5 Tracer studies carried out  

1. No. of surveys 
1. No. of studies undertaken 

None in 2013 
None in 2013 

3 surveys by 2019 
3 studies by 2019 

VETA Records 
 

O
U

T
P

U
T

S
 

1.1.6 MVTTC staff trained 
1.1.7Provision of equipment to MVTTC 

1.1.8Provision of dormitories to MVTTC  

1. No. of staff trained  
1. Type of equipment 

1. Number of dormitories 

None in 2013 
None in 2013 

None in 2013 

19 by 2018 
4 Simulators by 2018 

2 dormitories by 2018 

MVTTC 
Records 

Sub-component 1.2 
1.2.1 TET staff (ToTs, technical teachers, MoEVT and 

NACETE personnel) trained in the development and use of 

CBET, labor market surveys, tracer studies, policy analysis, 

M&E, EMIS and ICT use 

1. No. of staff and teachers trained 
 

None in 2103 
 

420 (40% F) by 2018 
 

MoEVT  Data 
 

1.2.2 ICT equipment and connectivity to the national optic 

fibre for NACTE and TET institutions provide 

1. No.  of TET institutions equipped with 

ICT connectivity 

None  in 2013 

 

40 by 2017 

 

MoEVT and  

NACTE Data 

1.2.3 Labor market needs assessed for training programs 1. No. of programs None in 2013 100 by 2017 NACTE Data 

1.2.4 Infrastructure at ATC expanded, equipment and ICT 
connectivity provided 

1.2.5 Enrolment expanded at ATC  

1.2.6 ATC engineering & technology programs 
strengthened 

1.2.7 ATC staff trained 

1.2.8  ATC receives TA  

1. Square meters 
 

1. No. of students enrolled 

1. No. of programs strengthened 
 

1. Staff trained 

1. TA provided 

0 in 2013 
 

1237 in 2013 

None in 2013 
 

None in 2013 

None in 2013 

3,500 Sqm by 2017 
 

2000 (40% F) by 2018 

5 by 2015-2018 
 

22 by 2018  

4 by 2015 

ATC Records  
 

Component 2 

2.1 TC’s facilities expanded, equipment  and ICT 

connectivity provided 
2.2 Teachers trained in science and mathmatics at the 6 TCs 

2.3 TCs staff trained 

2.4 TCs curricula reviewed 

 

1. No.  of TCs expanded 

 
1. No. of teachers trained 

 

1. No. of TC staff trained 
1. Curricula revised 

 

None in 2013 

 
1050 per year 

(30% F) in2013 

None in 2013 
Old curricula in 

use in 2013 

 

6 by 2017 

 
4000 per year 

(40% F) by 2019 

1600 (40F) by 2018 
Revised Curricula in use 

by 2015 

 

TE Data 

TC Records 

Component 3  

3.1 Impact evaluation study undertaken 

3.2 Project activities implemented 

 

1. No. of impact evaluation studies 

1. Rate of implementation 

 

None in 2013 

None in 2013 

 

One study by 2019 

> 20% per year 

 

MoEVT 

A
C

T
IV

IT
IE

S
 B

Y
 

C
O

M
P

O
N

E
N

T
 

Components 

Component 1. Increasing access and improving the quality and equity of TVET 
The TEVET sub-sector will be supported through the provision of infrastructure and equipment; capacity building through staff and technical and vocational education 

teacher training; labor market surveys and tracer studies; curriculum review; and ICT connectivity; provision of technical assistance. 

Component 2. Capacity building for secondary teacher education in science and mathematics 

The teacher education system will be supported through the provision of new infrastructure and rehabilitation of existing infrastructure; provision of equipment and ICT 

connectivity; training of staff; review of the curricula. 

Component 3. Project Management 

The component will provide operating costs for administration, coordination, supervision of project activities; technical assistance; and impact evaluation study. 

Resources by component 

(UA million) 

                      Total       ADF 

Component 1 : 26.01   24.13 

Component 2 :   8.69     8.50 
Component 3 :   3.08     1.37 

Total               37.78    34.00 

 

Sources (UA million):  

ADF: 34.00; Government:  3.78    
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REPORT AND RECOMMENDATION OF THE MANAGEMENT TO THE BOARD 

OF DIRECTORS ON A PROPOSED LOAN TO TANZANIA FOR THE SUPPORT 

TO TECHNICAL VOCATIONAL EDUCATION AND TRAINING AND TEACHER 

EDUCATION PROJECT 
 

Management submits the following Report and Recommendation on a proposed loan for UA 

34.00 million to finance the Support to Technical Vocational Education and Training and 

Teacher Education project in Tanzania. 

 

I – STRATEGIC THRUST & RATIONALE 

1.1. Project linkages with country strategy and objectives 

1.1.1 The proposed Tanzania Support to Technical Vocational Education and Training 

and Teacher Education Project is designed within the context of the national human 

resource development priorities and in support of the development of skills in the 

country. It will focus on the Technical Vocational Education and Training (TVET) sub-

sector and Teacher Education (TE), with the aim of contributing to efforts to increase the 

supply of skilled labor and build capacity for teacher education. The proposed project is 

aligned with the priorities of Tanzania’s development agenda, which puts emphasis on the 

development of the country’s human capital critical for inclusive economic growth and 

poverty reduction. It is consistent with the priority areas of the National Development Vision 

2025, the Five Year Development Plan (FYDP) of 2011/12-2015/2016 and those of the 

National Strategy for Growth and Reduction of Poverty II (NSGRP II) of 2011/12 to 

2015/16, which are the current frameworks for economic and social development in 

Tanzania. Furthermore, the planned intervention is in line with the country’s Education 

Sector Development Plan (ESDP) for 2008-2017, which in addition to the development of 

basic and tertiary education, puts emphasis on the expansion of technical vocational 

education and training and preparation of skilled work force as a critical part of the country’s 

human resources development strategy. 

 

1.1.2 The National Development Vision 2025 and the FYDP identify shortage of skilled 

labor as one of the major constraints to Tanzania’s economic growth and development. 
The Vision 2025 envisages Tanzania becoming a Middle Income Country (MIC) by 2025. 

But to achieve this goal and transition to a middle income country will require the proportion 

of the high skilled working population to quadruple and that of medium skilled force to more 

than double. This would mean adding about 3 million high skilled and 7 million medium 

skilled workers by 2025. In the meantime, the FYDP projects the need for at least 743,000 

highly skilled professional workers by 2015 if Tanzania is to attain middle income status by 

2025. The FYDP envisages that the interventions for filling such gap will take place at 

universities and some of such professionals and almost all technicians and associate 

professionals will be trained in Technical Education and Training (TET) institutions. The 

FYDP also notes the need for at least 635,000 workers with vocational qualifications by 

2015, requiring more than doubling of the current Vocational Education and Training (VET) 

capacity. 

 

1.1.3 The proposed project is in line with the Bank’s assistance strategy for Tanzania. 

Consistent with the FYDP and NSGRP II, the Bank Group’s Country Strategy Paper (CSP) 

for 2011-2015 seeks to assist the country address human resource challenges through 

activities that will contribute to the country’s efforts to build the optimal level of human 
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capital stock required to achieve sustainable growth
1
. Pillar II of the CSP, Building an 

Enabling Institutional and Business Environment, has Fiduciary Environment Development 

and Human Resource Development as priorities. The planned intervention for the 

development of TVET and TE sub-sectors is therefore in support of the priorities of the CSP 

and is in line with Bank’s own priorities as stated in its 2013-2022 strategy, identifying 

technical vocational education for skills development and improvement of the quality of 

education as priority operational areas for Bank support. It will also present a continuation of 

the Bank’s support in the education sector, thus aligning the project’s aims with the 

objectives of the Bank’s human development framework as stated in the Bank’s 2013-2022 

strategy. In addition, it will reinforce the achievements of the recently completed projects by 

assisting in the improvement of access and quality of TVET; and the building of capacity for 

teachers needed for the improvement of the quality of science and mathematics in secondary 

education. The project is also aligned with new developments in education in Africa as it will 

be ICT-based; linked to the labor market; promote Public-Private Partnerships; encourage the 

development of critical thinking, it is participatory, and seeks for evidence-based 

interventions through impact evaluation. 

1.2. Rationale for Bank’s involvement 

1.2.1 The GoT considers education as being central to its economic development and 

therefore places the sector high in its development agenda. The FYDP, and the ESDP 

highlight the government’s commitment to the development of the sector as well as the 

critical role education could play in developing the human capital that could contribute to the 

country’s socio-economic development. Expansion of TVET and preparation of skilled work 

force as well as improving the quality of education are some of the main features of the 

country’s educational policy. The planned intervention in TVET and TE will support the 

implementation of the activities outlined in the recently developed Technical and Vocational 

Education and Training program (TVETDP) for 2013/2014-2017/2018 and the Teacher 

Development and Management Strategy (TDMS) of 2007.  

 

1.2.2 Expansion of TVET will increase 

access to post-primary and post secondary 

education as well as bridge the skills gaps 

in the country. Despite the increased 

expansion of secondary education and tertiary 

education, on average about 600,000 primary 

and secondary completers are not able to 

proceed to respective further education 

annually due to limited access. TVET 

enrolment in 2011/12 was only 233,795 

(121,348 in VET and 112,447 in TET), and 

VET enrolments make only 6.3% of total 

secondary level school enrolment
2
. 

Furthermore, according to FYDP, there is a 

significant skills gap that needs to be filled 

over the next 13 years. High skills occupations need to be increased by about five folds while 

                                                 
1
 The CSP states, “Working in conjunction with other partners, the Bank will direct a portion of new 

commitments to support vocational educational training aimed at upgrading youth technical skills, promoting 

entrepreneurship and improving the quality of education: especially at vocational level.” 
2
 Compare with figures in North Africa, 23%; Latin America 11.6%; South Asia, 9.5%; OECD countries, 18%. 

For growing countries of Asia, the figures are even higher: South Korea, 19%; China18%; Indonesia, 16%; 

Thailand, 18%. (Source: Africa Economic Outlook 2007/2008). 
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Figure 1 : Enrolment Projections for 
Technical Vocational Education and Training  

Enrolment  

Year  

Source: TVETDP for 2013/2014 - 2017/2018  
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medium skills occupations by three fold. To meet the demand for increasing access to post 

primary and post secondary education and also bridge the skills gaps in the country, 

enrolment in TVET needs to be expanded. The Bank’s support for increased access and 

improved quality of TVET is therefore appropriate. The projected enrolment for the 

envisaged expansion is as indicated in Figure 1.  

 

1.2.3 TVET graduates are employable and investments in TVET are justifiable. The 

results of a tracer study conducted by the Government in 2010 showed that the average 

employment rate of VET graduates was 

close to 85%. The 15% unemployment 

rate among the sampled VET graduates 

was mainly attributed to a mismatch 

between training provided and the 

availability of related jobs and the lack of 

resources to start a business. The planned 

intervention in TVET will therefore assist 

in the increase of the supply of vocational 

and technical skills that are in the labor 

market.  Figure 2 shows the employment 

rates of VET graduates in the agriculture 

and food processing, construction, 

clothing and textile, mechanics, 

hospitality and tourism, electricity, automotive, and business administration sectors. Skills in 

these trades are needed in the emerging oil and gas sector and the economic activities induced 

by the sector.  
 
1.2.4   Bank’s intervention will assist in reducing the funding gap for the TVET sub-

sector. The Government has 

developed various funding scenarios 

that are detailed in the 

TVETDP. The basic scenario, where 

all cost implications are considered, 

shows the financing gap for TVET to 

be 38% of the total budget required 

over the five year period of 

2013/2014 to 2017/2018.   The 

Bank's support for the project would 

reduce the financing gap at the basic 

scenario by about 2% over the five 

year period. Figure 3 shows the 

budget required and the funds 

available for TVET financing for the 

period 2013/14 to 2017/2018. 
 
1.2.5 The project will assist in addressing the shortage of science and mathematics 

secondary school teachers. Although enrolments at the secondary level increased by about 

one half times in the last four years, the expansion has not been matched by improvements in 

the quality of education provided. In 2011, only 10% of secondary school completers passed 

the Certificate for Secondary Education Examination (CSEE) at Division I-III and total pass 

rate for all divisions (I-IV) was 53.6%. In 2012, the results were even lower. Only 5.92% 

passed at Division I-III and total pass rate for all divisions (I-IV) was 40%. This mass failure 

(60%) of students taking the CSEE is major concern for the government and a committee has 

0
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been appointed to examine the causes of the problem. The inadequate supply of qualified 

secondary school teachers in the crucial areas of science and mathematics and particularly in 

rural areas, contributes to this poor performance of secondary schools. While the student to 

teacher ratio is generally at the official level of 40:1, in science and mathematics the ratio is 

60:1. The Bank’s support for building capacity for the increased production of science and 

mathematics secondary school teachers will assist in reducing the shortage and is therefore 

appropriate. 
 
1.2.6 Improved learning outcomes in science and mathematics at the secondary level, 

resulting from the increased capacity of teacher education, will mean better prepared 

students entering technical education. In Tanzania, technical colleges admit secondary 

graduates and provide them education and training which equip them with skills that enable 

them to work in various sectors of the economy. Better preparation in science and 

mathematics at the secondary level, would enable the students to take better advantage of the 

education provided by the technical colleges and other tertiary institutions. 
 

1.3. Donors coordination 

1.3.1 The education sector donor coordination mechanism is strong and effective. 

Development Partners (DP) that are active in Tanzania’s education sector include: AfDB, 

CIDA, DFID, JICA, SIDA, UNICEF, UNESCO, USAID, WB, WFP. Dialogue with the 

government is through the Education Development Partners Group (ED-DPG) and the Bank 

is an active member of this group. The ED DPG promotes coordination and harmonization of 

development partner’s support to the sector. The government and the ED-DPG assess the 

performance of the sector each year at the annual Joint Sector Review (JSR) against agreed 

upon indicators. The annual JSRs are undertaken to ensure effective integration of 

development assistance into policy formulation, planning and budget systems. The Bank, 

through its country office, participates in the sector reviews and the monthly meetings of the 

education ED-DPG.  

 

1.3.2 Direct Development Partner’s support for TVET is very limited. Support by DPs 

for the education sector is provided through various modes of funding. This include general 

budget support (GBS), sector budget support and investment projects.  Funding is 

concentrated in primary and secondary education. Direct non-GBS support of DPs for TVET 

in Tanzania is very limited. In 2011, DP support for TVET was less than 3% of the 

expenditure on TVET. Apart from some support which CIDA is planning to provide, 

resources that will be provided by this ADF project will be the main direct DP funding for 

TVET. Details of DP area and level of support (excluding GBS) for the education sector are 

given in Technical Annex A.2.15.  

 
Table 1.2 Contributions of DPs to TVET 

Partner Amount Period (ongoing or future) 

ADF  UA   34.00 Million 2013-2018 

CIDA USD 13.00 Million 2013-2015 

KOREA USD 18.00 Million 2005-2013 
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II – PROJECT DESCRIPTION 

2.1. Project components 

2.1.1 The development objective of the project is to enhance human resources 

development in order to support inclusive economic growth. The specific project 

objective is to contribute to increased access and improved quality and equity of technical 

vocational education and training and to build capacity for secondary teacher education in 

science and mathematics. To achieve this objective, the project will have the following 

components:  

 

Table 2.1: project components 

 
 Component 

name 

Component description 

 

1 Increasing 

access and 

improving 

the quality 

and equity of 

TVET 

 

(Amount: UA  

26.01 million) 

Sub-component 1.1 Support to vocational education and training (VET) 

This sub-component will support GoT efforts to increase access and improve 

the quality and equity of VET. This will be achieved through the: 

 Establishment of 4 regional vocational training and service centers (RVTSCs) in 

regions (Geita, Njombe, Rukwa and Simiyu) where there are no institutions providing 

vocational education at present. 

 Provision of tools and equipment to Mtwara RVTSC for strengthening teaching of 

trades related to the oil and gas sector. 

 Training of VETA staff (2 long–term and 8 short-term) in the development of 

Competency Based Education and Training (CBET) and labor market analysis. 

 Undertaking of labor market surveys and tracer studies. 

 Development of materials and training of 200 VET teachers in the cross-cutting 

issues of occupational health and safety, life skills and preventive maintenance. 

 Training and upgrading qualifications of 200 VET teachers of trades related to the 

oil and gas sector and economic activities induced by the sector. 

 Training of 200 staff from Small and Medium Enterprises (SMEs) so that SMCs 

can compete in the services generated by the emerging oil and gas sector. 

 Strengthening of the use of ICT at VET centers to improve instruction through 

connectivity, provision of equipment and training of 50 staff in the use of ICT. 

 Support for capacity building, in terms of the training of staff (8 long-term and 11 

short-term), provision of equipment (simulators) and 2 dormitories for Morogoro 

Vocational Teacher Training College (MVTTC). 

 

Sub-component 1.2  Support to  technical education and training (TET) 

The sub-component will support the building of capacity for strengthening 

TET to meet market and social demands for inclusive economic growth. To 

achieve this, the sub-component will provide resources for: 

 Training of trainers (7) in Competency Based Education and Training (CBET) 

curriculum, development of teaching manuals for CBET curriculum delivery and 

tools for assessment, and training of technical teachers (150) in CBET; 

 Training for teachers and administrators (12) in specialized areas in TET. 

 Conducting situational analysis (labor market surveys) to establish the needs of 

the labor market for 100 training programs. 

 Review of 100 CBET curricula and developing 65 non-CBET ones in technical 

institutions. 

 Training of trainers (5) on labor market/tracers studies, employers satisfaction 

surveys and data analysis. 

 Training of 150 staff from MoEVT, NACTE and technical institutions on labor 

market/tracers studies/employers satisfaction surveys and data analysis. 

 Strengthening of policy formulation, management and quality assurance in the 

technical and vocational system, through training in policy analysis, planning, and 

monitoring and evaluation for 8 staff from MoEVT and technical colleges. 

 Building of capacity for education management information system (EMIS) for 

TVET through the provision of training to staff (8) and equipment for MoEVT 

and NACTE. 
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 Provision of training that enhances the competencies of technical teachers in using 

and integrating ICT in teaching and learning and in developing digital learning 

resources at NACTE and 40 TET institutions. 

 Provision of improved and adequate connectivity to the national optic fibre for the 

NACTE and 40 TET institutions. 

 Provision of computer infrastructure (hardware and software) at NACTE and 40 

TET institutions and training for 40 institutional IT managers in the use and 

maintenance of the ICT system. 

 Provision of infrastructure, essential equipment, technical assistance (4) and staff 

training (14 long-term and 8 short-term) to Arusha Technical College (ATC) to 

assist the ATC cope with the increased enrolment and to strengthen 5 of the 

college’s programs in engineering, science and technology (civil and irrigation 

engineering, lapidary and jewelry technology, electronic and telecommunication 

engineering, multimedia and network technology and maintenance, and 

biomedical equipment technology) and strengthen the use of ICT at the college. 

2 Capacity 

building for 

secondary 

teacher 

education in 

science and 

mathematics 

 

(Amount: UA 

8.69 million) 

This component will provide resources to increase the supply of qualified 

secondary teachers in science and mathematics especially in rural areas. It 

will provide: 

 Support for the expansion and improvement of facilities, including the upgrading 

of the ICT infrastructure, in 6 teachers’ colleges (Dakawa, Tabora, Marangu, 

Butimba, Mpwapwa and Klerruu). 

 Undertaking of a review of the existing curriculum for teacher education to 

accommodate recent developments in education, integrating entrepreneurship 

education in teacher education curriculum, and orient 1600 teacher education 

tutors in the revised curriculum. 

 Assistance for improving the quality of secondary teacher education, through the 

provision of training to 1600 of the teaching staff of teacher education colleges in 

pedagogical skills, content in science and mathematics and the use and integration 

of ICT in teaching and learning 

3 Project 

Management 

 

(Amount: UA 

3.08 million) 

This component will: 

 Provide resources for coordination costs and procurement of goods and services 

needed for implementing the overall project, technical assistance for project 

management, capacity building for financial management, audit as well as 

monitoring and evaluation.  

 Support an impact evaluation study of the introduction of ICT use in the delivery 

technical education and training at 40 TET institutions. 

 

Component 1:  Increasing access and improving the quality and equity of TVET 

2.1.2 This component has two sub-components. A summary description of the sub-

components is as follow: 

 

Sub-component 1.1 Support to vocational education and training (VET) 

2.1.3 This sub-component will support GoT efforts to increase access and improve the 

quality and equity of VET. In view of the lack of access to post primary education for about 

40% of the children who complete primary education and the need by many children to 

acquire competencies that would equip them with employable skills, this component aims to 

support the GoT efforts to address these two issues by making vocational education and 

training available to these children specially in underserved rural areas. This will be achieved 

through the establishment of four Regional Vocational Training and Service Centers 

(RVTSCs) in regions where there are no institutions providing vocational education at 

present. Furthermore, to ensure the relevance of the training provided at these institutions and 

thereby improving the employability of the graduates of the centers, the training provided at 

these centers will be linked with the economic activities of the regions where they are 

located. And efforts will be made to ensure 50% of the enrolments at these institutions are 

girls. To assist in the improvement of the quality of instruction in VET, the sub-component 

will also support capacity building, in terms of the training of staff, provision of equipment 

and two dormitories (one for girls) for Morogoro Vocational Teacher Training College. In 

addition, the sub-component will support comprehensive needs assessment for curriculum 
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review and development and training programs for VET and SMEs that is responsive to the 

demands of the labor market and better meet the requirements of the industry in key 

economic sectors such as the emerging oil and gas sector. Resources will also be made 

available to strengthen the use of ICT at VET centers to improve instruction.  
 

Sub-component 1.2 Support to technical education and training (TET) 

2.1.4 This sub-component will support the building of capacity for strengthening TET 

to meet market and social demands for inclusive economic growth. The sub-component 

will provide resources for training of technical teachers in Competency Based Education and 

Training (CBET) curriculum, and development of teaching manuals for CBET curriculum 

delivery and tools for assessment. It will also support conducting situational analysis (labor 

market surveys) and tracer studies to establish the needs of the labor market for training 

programs, reviewing CBET curricula and developing non-CBET ones in technical 

institutions. Furthermore, the sub-component will aim to strengthen policy formulation, 

management and quality assurance in the technical and vocational system. To achieve this, 

training in policy analysis, planning, and monitoring and evaluation for staff from MoEVT 

and technical colleges will be provided. Also capacity of education management information 

system (EMIS) for TVET will be strengthened through the provision of training and 

equipment. Furthermore, training that enhances the competencies of technical teachers in 

using and integrating ICT in teaching and learning and in developing digital learning 

resources will also be supported. At least 40% of all training will be for females. The sub-

component will also support improved and adequate connectivity to the national optic fibre 

for the NACTE and 40 TET institutions. In addition, the component will support the 

provision of infrastructure, essential equipment, technical assistance and staff training to 

Arusha Technical College (ATC). The purpose is to assist the ATC cope with the increased 

enrolment (the college is making a deliberate effort to increase the proportion of its enrolment 

that is female) and to strengthen five of the college’s programs in engineering, science and 

technology. These programs are civil and irrigation engineering, lapidary and jewelry 

technology, laboratory science and technology, electronic and telecommunication 

engineering, multimedia and network technology and maintenance, and biomedical 

equipment technology. Support will also be provided for strengthening the use of ICT at the 

college. 
 

Component 2: Capacity building for teacher education in science and mathematics. 

 2.1.5 This component will provide resources to increase the supply of qualified 

secondary teachers in science and mathematics especially in rural areas. Given the 

shortage of qualified teachers especially in rural areas and particularly in science and 

mathematics subjects, the component will support the expansion and improvement of 

facilities, including the upgrading of the ICT infrastructure, in six teachers’ colleges to 

increase the supply of qualified secondary science and mathematics teachers. MoEVT aims to 

have at least 40% of teacher trainees at the teachers colleges to be female. Also, to assist in 

improving the quality of secondary teacher education, training for staff of teacher education 

colleges will be supported. In addition, a review of the existing curriculum framework for 

teacher education will be undertaken to accommodate recent developments in education. In 

particular, the development of a framework for integrating entrepreneurship education in 

teacher education curriculum will be supported.  

Component 3:  Project Management 

2.1.6 This component will support the implementation of project activities. The 

component will provide resources for the cost of coordination and supervision of project 

activities. It will also augment, through the provision of technical assistance, the capacity of 

MoEVT to effectively procure goods and services, supervise construction works and 

implement ICT activities. Furthermore, it will support capacity building for financial 
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management at the MoEVT. The operational costs in carrying out the administration, co-

ordination and procurement activities necessary for the successful completion of the project 

will be met by the project for the 60 months of implementation. The component will also 

support the conduct of an impact evaluation study of the introduction of ICT use in the 

delivery of technical education and training at technical education institutions. 

2.2. Technical solution retained and other alternatives explored 

2.2.1 The technical solution retained for the design of this project addresses the 

challenges facing both technical vocational education and training and secondary 

teacher education. It involves the design of a two-component investment project which, 

while providing support in meeting the demand for increased access to TVET and the 

increased supply of skilled labor, would also address the serious shortage of qualified 

secondary science and mathematics teachers which is contributing to the poor performance of 

secondary education and the inadequate competencies in science and mathematics of 

secondary school students entering technical colleges. Also, by supporting the establishment 

of VET centers in regions where there are no institution providing vocational education and 

training at present, the retained alternative would address the inequitable access to TVET in 

the country. Furthermore, by putting emphasis on skill development for the emerging oil and 

gas sector, the retained alternative will be responding to the demands of the new industry. 

2.2.2  Table 2.2 below shows the two other alternatives that were not accepted and the 

reasons for their rejection.   

Table 2.2: project alternatives considered and reasons for rejection 

2.3. Project type 

 The project is an investment operation which will assist in the development of 

the country’s technical vocational education and training and secondary teacher 

education subsectors. The Government policy allows for the provision of resources through 

general budget support, sector budget support or investment projects. The option of an 

investment project, where project activities are fully integrated with the operations of 

MoEVT, anchored on the objectives of the ESDP and in support of those outlined in the 

recently developed TVETDP, was the favored choice for the GoT. Furthermore, given the 

need to focus on the specific constraints to the development of TVET and TE, the GoT 

considered that a project mode of support was the most appropriate mechanism to channel the 

assistance to the sub-sectors. In addition, the institutional arrangements and the capacity to 

effectively manage the implementation of investment project activities exist in MoEVT. 
 

2.4. Project cost and financing arrangements 

2.4.1 The total project cost is estimated at UA 37.78 million. These cost estimates are 

based on December 2013 prices.  All items have been priced in United States Dollars and 

converted into UA at the exchange rate applicable for the month of December 2013. 

Alternati

ve name 

Brief description 

 

Reasons for rejection 

 

Support 

to TEVT 

Project would concentrate 

only on the development 

of the TVET sub-sector 

and would not include 

teacher education  

 The serious problem of the shortage of secondary science and 

mathematics teachers especially in rural areas would not be 

addressed.  

 Contribution to improving the science and mathematics 

competencies of entrants of technical colleges won’t be achieved.   

Sector 

Budget 

Support 

Resources provided to the 

government as a budget 

support but ear marked 

for the development of the 

TVET sub-sector and 

Teacher Education.  

 The fiduciary frameworks at TVET and TE institutions that the 

project will support are not adequately established and may not 

support the successful implementation of earmarked sector 

budget support operation.  

 The work program for the recently developed sub-sector 

development program for TVET is still not finalized. 
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2.4.2 The ADF instrument is a loan. 
 

2.4.3 The project will be financed jointly by the ADF at UA 34.00 million (90%) and 

the Government at UA 3.78 million (10%) as shown in Table 2.4. The cost estimates 

include 5% for physical contingencies and 8% price escalation during the project 

implementation period. The ADF contribution will cover 100% of the foreign exchange costs 

and 67.7% of local costs. The Government will finance 32.3% of the local costs. The Fund 

will contribute to financing the cost of works, goods, services and training costs. For the List 

of Goods and Services see Annex C2. 
 

Table 2.3: Project cost estimates by component [amounts in millions UA] 
COMPONENT  UA Million % Total % F.E. 

  F.E. L.C. Total Costs     

I. Increasing access and improving 

the quality and equity of TVET 17.39 5.55 

 

22.94 60.71% 75.82% 

II. Capacity building for Teacher 

Education 4.53 3.13 7.66 20.28% 59.13% 

III. Project Management 1.06 1.66 2.72 7.19% 39.03% 

 Total Base Cost 22.98 10.33 33.32 88.18% 68.98% 

Physical Contingency 1.15 0.52 1.67 4.41% 68.98% 

Sub-Total 24.13 10.85 34.98 92.59% 68.98% 

Price Contingency 1.93 0.87 2.80 7.41% 68.98% 

TOTAL COST 26.06 11.72 37.78 100.00% 68.98% 

 

Table 2.4: Sources of financing [amounts in million UA] 
SOURCE F.E. L.C. Total  % Total 

ADF Loan 26.06 7.94 34.00 90.00% 

Government of Tanzania (GoT) 0.00 3.78 3.78 10.00% 

Total  26.06 11.72 37.78 100.00% 

Percentage 68.98% 31.02% 100%   

 

Table 2.5: Project cost by category of expenditure [amounts in millions UA] 

CATEGORY F.E. L.C. Total  % Total % F.E. 

A. Services 3.79 5.27 9.06 24.0% 41.81% 

B. Works 10.50 4.50 15.01 39.7% 70.00% 

C. Goods 8.69 0.24 8.93 23.6% 97.35% 

D. Operating Costs 0.00 0.33 0.33 0.9% 0.00% 

 Base Cost 22.98 10.33 33.32 88.2% 68.98% 

Physical Contingency 1.15 0.52 1.67 4.4% 68.98% 

Sub-Total 24.13 10.85 34.98 92.6% 68.98% 

Price Contingency 1.93 0.87 2.80 7.4% 68.98% 

TOTAL COSTS 26.06 11.72 37.78 100.0% 68.98% 

 

Table 2.6: Expenditure schedule by component [amounts in million UA] 
COMPONENT Year 1 Year 2 Year 3 Year 4 Year 5 TOTAL % TOTAL 

I. Increasing access and 

improving the quality and 

equity of TVET 

2.60 5.20 6.50 6.50 5.20 26.01 68.85% 

II. Capacity building for 

Teacher Education 
0.87 1.74 2.17 2.17 1.74 8.69 23.00% 

III. Project Management 0.31 0.62 0.77 0.77 0.62 3.08 8.15% 

TOTAL 3.78 7.56 9.45 9.45 7.56 37.78 100% 

  10.00% 20.00% 25.00% 25.00% 20.00% 100.00%   
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Table 2.7: Project cost by source and category of expenditure [amounts in million UA] 
CATEGORY ADF LOAN GoT ADF & GoT     

  F.E. L.C. Total % of Total 

Cost 

LC % of Total 

Cost 

Total % of 

Category 

% F.E. 

of Total 

A. Services 4.29 4.06 8.35 22.11% 1.92 5.08% 10.27 27.18% 41.81% 

B. Works 11.91 3.47 15.38 40.70% 1.64 4.34% 17.02 45.04% 70.00% 

C. Goods 9.86 0.25 10.11 26.78% 0.01 0.02% 10.12 26.80% 97.35% 

D. Operating Costs 0.00 0.16 0.16 0.42% 0.21 0.56% 0.37 0.98% 0.00% 

TOTAL 26.06 7.94 34.00 90.00% 3.78 10.00% 37.78 99.02% 68.98% 

2.5. Project’s target area and population  

2.5.1 The project will benefit various constituents in Tanzania. These include the 

students from rural areas who will attend the four new RVETSCs established by the project at 

four rural regions (Geita, Njombe, Rukwa and Simiyu) where there are no RVETSCs at 

present; students attending the teachers’ and technical colleges where the teaching and 

learning conditions have been improved by the project through the upgrading of teaching 

facilitates and training of staff; and staff from education institutions and MoEVT receiving 

training that will upgrade their skills. Institutions, such as schools, organizations, agencies 

such as government ministries, and enterprises, both public and private, at which the 

graduates will be serving, will also be major beneficiaries.  

 

2.5.2 A total of 10,800 persons will benefit initially from the project. The primary 

beneficiaries of the project will be students enrolled in the institutions supported by the 

project. At any given time, about 8,000 learners will benefit from the expanded and improved 

TVET and teacher education. Of this 2000 (50% female) will be in VET; 2000 (40% female) 

in TET; 4000 (40% female) in teacher education. Other beneficiaries of the project will 

include about 2600 MoEVT staff, comprising 1000 TVET staff and teachers at MoEVT, 

VETA and technical and vocational education institutions; and 1600 teachers/tutors at 

secondary teacher education colleges, who will receive training that will upgrade their 

qualifications and enhance their capacities to fulfil their duties more effectively. At least 40% 

of the training will be for females. Additionally, 200 SME staff will receive training.  

2.6. Participatory process for project identification, design and 

implementation 

 The project has been developed through an extensive participation of key 

stakeholders whose involvement will continue during implementation. The project team 

consulted widely during the identification, preparation and appraisal and re-appraisal 

missions. Views of representatives of the Ministry of Finance; Ministry of Education and 

Vocational Training; Vocational Education and Training Authority; Regional Vocational 

Education and Training Authorities, civil society and private sector organizations, and 

external financing agents were sought. There was a wide support for the project at all levels.  

All six teacher education institutions, Arusha Technical College, Morogoro Vocational 

Teacher Training College and the offices of the 4 RVTCs that the project will support have 

been visited and extensive discussion were carried out with the management of the 

institutions and their staff. Presentations on the development plans of each institution was 

made to the project team and data obtained incorporated in the design of the project. The 

project team worked with a MoEVT project team representing the department of policy and 

planning department of MoEVT and the three beneficiary departments of MoEVT to fully 

develop the project. This participatory approach will be maintained during project 

implementation. The MoEVT beneficiary departments will be represented in the project 

steering committee. The project management team will also receive technical support from 
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the beneficiary education institutions in the preparation of work programs, selection of 

candidates for training and monitoring the implementation of construction activities. In 

addition, aspects of the project, such as training of TVET teachers and supply of equipment, 

which support skills development for the emerging oil gas sector, will be implemented in 

collaboration with international oil and gas companies and NGOs involved in the training of 

TVET teachers for trades related to the oil and gas sector. 

2.7. Bank Group experience, lessons reflected in project design 

2.7.1 The Bank is a major development partner in the education sector in Tanzania. 

The Bank has assisted in the development of the sector in mainland Tanzania through four 

investment projects and one sector budget support program. The projects aimed in general to 

increase access and improve the quality of primary, secondary and technical vocational 

education and build capacity for educational planning and management. The completed 

projects and program have been implemented successfully, and the GoT is keen on 

continuing with its cooperation with the Bank in the education sector and the promotion of 

human resource development. The planned intervention is therefore a response to a specific 

request from the government to the Bank for support in the areas of technical education and 

vocational training and teacher education, which are also priority areas for the Bank.  

 

2.7.2 The project benefited from lessons learned from the implementation of the 

Bank’s completed education projects, which were implemented satisfactorily, as well as 

the experiences gained from interventions funded by other development partners. These 

lessons include: (i) full involvement of executing agency in the design of the project and 

implementation of project activities is critical to ensuring realization of project results; (ii) 

close coordination and harmonization of activities with other development partners enhances 

efficiency of utilization of resources; (iii) existence of stable and effective project 

management team is crucial to successful project implementation; (iv) lack of clear and 

correct specifications of all equipment to be procured under the project negates the effective 

utilization of equipment by the beneficiary institutions; (v) monitoring and evaluation are 

critical to managing risks and enhancing achievement of results; (vi) extensive supervision of 

the project activities by the Bank is crucial to successful project implementation; (vii) the 

extensive expansion of the secondary education sub-sector in a very short period 

compromises the quality of education provided; and (viii) the risks associated with the 

instrument used for the provision of the funds needs to be thoroughly assessed as fiduciary 

risks can be substantial.   

 

2.7.3 These lessons have been taken into account in the development of the project by: 

(i) collaborating with a national project team from the MoEVT in developing the project; (ii) 

harmonization of project activities with those of a project funded by CIDA; (iii) integrating 

the implementation of project activities into the operations of the MoEVT and putting in 

place a project management arrangement with the requisite expertise for effective project 

implementation; (iv) strengthening the procurement capacity of the executing agency through 

the provision of technical assistance in procurement and ICT; (v) providing resources to 

strengthen the capacity of the MoEVT in monitoring and evaluation; (vi) planning for 

supervision of the project by the Bank every quarter to provide adequate implementation 

support to the project management; (vii) providing resources for capacity building for 

secondary teacher education to assist in the provision of adequate number of qualified 

secondary school teachers particularly in science and mathematics; and (viii) carrying out 

thorough fiduciary assessment to determine the appropriate instrument for the provision of 

project funds and providing resources for capacity building in financial management.   
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2.8. Key performance indicators  

 The key performance indicators for monitoring progress in achieving the project 

objectives are described in the project logical framework. These include output indicators 

such as the number of institutions established, number of institutions expanded with their 

learning environments improved, number of students enrolled in the institutions established 

and those expanded, number of programs upgraded, number of students enrolled and number 

of staff trained, and number of technical assistants provided; and outcome indicators such as 

the level of increase of the number of students attending TEVT, proportion of females at the 

institutions supported, the percentage of graduates getting jobs within twelve  months of 

completing their training, and student to qualified teacher ratio in science and mathematics at 

secondary schools. These will be integrated into the monitoring and evaluation framework of 

the MoEVT and also feed into the education sector annual joint review process. 

 

III – PROJECT FEASIBILITY 

3.1. Economic and financial performance   

3.1.1 The project will have a substantial economic development impact since it will 

contribute to the building of a skilled work force needed for increased productivity and 

economic growth. The project will further efforts to expand and improve the market 

relevance of the TVET system, especially in engineering and manufacturing training, and 

particularly in the light of the discovery of natural gas and the expected associated investment 

boom over the next decade. Furthermore, with this kind of support, certain key sectors, such 

as agriculture and mining, will be strengthened to contribute to accelerated inclusive 

economic growth and reduction of poverty. The economy increasingly needs a more 

sophisticated labor force equipped with competencies, knowledge, and workplace skills that 

cannot be developed only in primary school or in secondary school programs. The project 

will support the building of the capacity of the country’s vocational and technical education 

and teacher education institutions to produce the required skilled workforce.  

 

3.1.2 The projects will support skills development for employment. In recent years 

skills development has become a focus of increasing policy debate and analysis in Tanzania. 

The reason for this lies predominantly in the view that unemployment in country is high, 

especially among young people, and that there is a need to equip them with skills for both the 

formal and informal sectors, including the skills to create small businesses. Thus, 

improvements in the capacity and performance of TVET systems and teacher education are 

key to developing skills linked to the demands of the labor market and improved prospects 

for youth employment and particularly in the emerging oil and gas sector. In Tanzania, as 

pointed out in paragraph 1.2.4, the results of a tracer study, indicate that the return to 

investment in TVET is positive as exemplified by the employment rates of TVET graduates.  

3.2. Environmental and Social impacts 

3.2.1 Environment: The project is classified as category II according to the Bank’s 

environmental guidelines and an Environmental and Social Management Plan (ESMP) 

has been prepared. The activities to be implemented under the project include new 

construction and rehabilitation works (classrooms, workshops, science laboratories, ICT labs, 

libraries, dormitories, administrative block and toilets) at 13 education institutions.  The 

information provided in the ESMP includes mechanisms for identifying adverse 

environmental and social impacts associated with the implementation of activities supported 

by the project. It also contains measures that need to be taken to mitigate the adverse impacts 

and actions that can assist in improving the physical and social environment of the 
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institutions.  Annex B8 gives a summary of the ESMP, outlining the project environmental 

issues and mitigation measures that will be put in place during project implementation. 

 

3.2.2 Climate Change: Several measures are envisaged under the project to address 

the effects of climate change. The project will support the strengthening of environmental 

education at the institutions supported by the project, and particularly at the six teacher’s 

colleges assisted by the project. Environmental education will be a major part of the 

curriculum of the teachers’ colleges and student teachers will receive instruction on the 

effects of climate change. Training for the teaching staff supported by the project will also 

include environmental education. In addition, the VET center (one of four) to be established 

by the project in Njombe region will be offering training in renewable energy as part of its 

regular curriculum.    

 

3.2.3 Gender: In Tanzania, girls’ access to post primary education is considered as the 

most important challenge to gender equality in education. At the secondary level, females 

made 46% of total enrolment in 2012. At the tertiary level, female enrolment was 36% in the 

universities during the same period. In technical colleges, which are also part of tertiary 

education, 47% of enrolment was female in 2012, but there is gender imbalance in science 

and technology related programs where female participation was only 11-19%. Poor 

performance of girls at the primary and secondary leaving examinations, coupled with long 

distances from school and social factors leading to girls dropping out of schools, reduce 

female participation in secondary and tertiary education. To increase female access to all 

levels of post primary education, the GoT has put in place policies and programs that affect 

the structure and management of the education system, the practices and attitudes of teachers 

and the content of the curriculum. These changes would facilitate more female students 

taking advantage of the expected increased access to TVET and increased capacity for 

teacher education resulting from the support provided by the project. More specifically, the 

project will support: the provision of dormitories for girls in the four new RVTSCs to be 

established under the project, in Morogoro Vocational Teachers College and in the six 

teachers training colleges supported by the project; ensuring that 50% of the new RVTSCs 

established by the project are female; doubling the number of females admitted to Arusha 

Technical College to bring it to at least 40 percent of the college’s enrolment; increasing the 

proportion of females enrolled in the teachers’ colleges supported by the project and studying 

science and mathematics from 30% to at least 40%; at least 40% of the training to be 

provided under the project for various staff from MoEVT and institutions to be for females; 

training of teachers on gender issues; and revision of the teacher education curriculum to 

make it gender responsive.  

 

3.2.4 Social: The project will have a positive impact on the social development in 

Tanzania. Despite Tanzania’s impressive macroeconomic performance and sustained 

economic growth in recent years, there has been very little impact on the incomes and well-

being of the poor and poverty rates remain high in most parts of the country. About 34% of 

the population lives below the poverty line, with poverty levels being higher in rural areas 

largely due to low agricultural growth. Unemployment is also a major concern with most of 

the unemployed being the young. The government believes that these problems can be 

addressed in the context of a broad policy framework, which includes investments in human 

resources through education and training. By contributing to the government efforts to 

develop the country’s human resource base, the project, through its support for increasing 

access and improving the quality of TVET, and building capacity for secondary teacher 

education science and mathematics will assist in the building of middle and higher level skills 

in the country, which are needed for promoting sustained economic growth and social 

development.  
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3.2.5 Involuntary resettlement: There will be no people who will be displaced by the 

project. The activities supported by the project will be taking place in existing institutions or 

land already owned by VETA. 

 

IV – IMPLEMENTATION 

4.1. Implementation arrangements 

 

4.1.1 Institutional: The Ministry of Education and Vocational Training (MoEVT) will 

be the Executing Agency (EA) of the project. A Project Steering Committee (PSC), 

composed of the Permanent Secretary and heads of relevant MoEVT departments, VETA, 

NACTE and ATC, will oversee the implementation of the project, providing strategic advice 

and direction. An overall assessment of the EA has concluded that the MoEVT has sufficient 

capacity to perform and manage the implementation of project activities. 

 

4.1.2 The implementation of project activities will be fully integrated with the regular 

operations of MoEVT. The Policy and Planning Department of the MoEVT will be 

responsible for the overall coordination of the implementation of project activities and the 

MoEVT will appoint a project coordinator to manage the project. Each of the three 

beneficiary units (Technical Education and Training, Teacher Education and VETA) will also 

nominate a focal person to provide support for the implementation of the activities aimed for 

their department. The procurement management unit of the MoEVT will be responsible for 

the procurement activities under technical education and training and teacher education sub-

components, while the physical planning and maintenance section of MoEVT will be 

responsible for providing the technical support required for the implementation of the 

construction activities under these two sub-components. VETA procurement and technical 

units will be responsible for the procurement activities and supervision of works under the 

VETA sub-component. The procurement and technical capacity of VETA will be 

strengthened through recruitment of a procurement specialist, an engineer and a quantity 

surveyor. The finance and account unit of MoEVT will be responsible for the financial 

management of the project funds. Monitoring and evaluation of project activities will be 

undertaken by the monitoring and evaluation unit of MoEVT. The services of ICT specialist 

will be procured to augment the capacity of MoEVT to implement the project activities. 

 

4.1.3 Procurement: All procurement of goods, works and acquisition of consulting 

services financed by the Bank will be in accordance with the Bank’s Rules and 

Procedures: “Rules and Procedures for Procurement of Goods and Works”, dated May 2008 

as revised in July 2012; and “Rules and Procedures for the Use of Consultants”, dated May 

2008 as revised in 2012, using the relevant Bank Standard Bidding Documents, and the 

provisions stipulated in the financing agreement. 

 

4.1.4 The procurement arrangements for the project are detailed in Technical Annex 

B5 and summarized in Appendix IV. Each contract to be financed by the loan, the different 

procurement methods or consultant selection methods, the need for prequalification, 

estimated costs, prior-review requirements, and time frame as agreed between the Borrower 

and the Bank will be provided in the Procurement Plan. 

 

4.1.5 The MoEVT will be responsible for the procurement activities of the teacher 

education component, technical education component as well as vocational education 

component. VETA will be responsible for the processing of procurement activities of the 

vocational education component and forward them to the project coordinator for endorsement 
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before forwarding to Bank for no objection. The resources capacity and experience 

assessment that was carried out conclude that the MoEVT has a well established procurement 

management unit with sufficient capacity to perform and manage properly the procurement 

activities of the project in addition to other ongoing commitments.  The assessment on the 

procurement capacity for VETA showed that, the Authority has established a procurement 

management unit as required by the law. However, considering the nature of procurement 

activities of the new project, it has been recommended that the project recruits one 

procurement specialist with technical background to support the project’s activities and built 

up more capacity in the procurement unit.   

 

4.1.6 The procurement activities of the project will be supported by the Physical 

Planning and Maintenance Unit of MoEVT which has a number of technical staff like 

engineers, architects, and quantity surveyors. The role of the Unit will be to support data 

collection and preparation of preliminary and detailed designs including bidding documents 

of the project structures. Also the unit will be responsible for contracts’ management 

activities during the construction phase. The capacity and experience of the Physical Planning 

and Maintenance Unit was also assessed and found to be sufficient to support project’s 

activities. The resources, capacity, and experience of the MoEVT are described in Annex B3.  

 

4.1.7 Disbursements: The project will utilize both the Special Account (SA) and the 

direct payment methods of disbursement as prescribed in the Bank’s Disbursement 

Handbook. The project will open one foreign currency special account into which the 

proceeds of the loan will be deposited to be transferred subsequently to the local currency 

special account as and when required to cover project recurrent and operating expenditure. 

The foreign currency or main special account will be opened at the Bank of Tanzania. The 

local currency or operating account will be held with a bank acceptable to the Fund. The 

opening of the foreign and local currency special accounts will be a condition precedent to 

first disbursement of the loan. Following the fulfillment of the conditions for first 

disbursement and on the basis of a request from the Project, an initial advance will be 

deposited in the project foreign currency SA based on a six-month estimated budget and 

activities drawn from an approved annual work program. The SA will be replenished when 

the utilization and justification of previous advance(s) meet the requirement of the Bank. The 

direct payment method will be used for payment of contracts for the supply of equipment, 

goods and services (including audit and consultancy). Works’ contracts will also be paid 

through the direct payment method. The Bank’s Disbursement Letter will be issued 

stipulating key disbursement procedures and practices. 

 

4.1.8 Financial Reporting and Auditing: The Financial Management (FM) capacities 

of MoEVT have been assessed as adequate for the project. The organization has proper 

structures in place as well as adequate staff to carry out the FM responsibilities of the project. 

MoEVT is currently implementing two other donor funded projects and they are conversant 

with donor rules and procedures. The project will fully make use of the Tanzania’s Public 

Financial Management (PFM) systems. MoEVT’s Finance and Accounts Unit will second a 

Project Accountant to the project who will be in charge of the financial management 

operations of the project.  

 

4.1.9 The MoEVT uses the Integrated Financial Management System (IFMIS). The 

Government has just finished upgrading IFMIS from Epicor 7.3.5 to Epicor 9.0 which is 

adequate and capable of recording accurate and complete transactions and delivering 

financial reports timely. Through the IFMIS system a list of account codes (chart of accounts) 

for the MoEVT are drawn from the General Financial Statistic (GFS) codes which match 

with the classification of expenditures and the sources and application of funds. Each 
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project’s financial transactions are captured separately in the system. The Ministry has been 

using the International Public Sector Accounting (IPSA’s) cash basis until June 2012 and 

from July 2012, they turned into IPSA’s accrual basis of accounting to prepare its financial 

statements. The 2013 financial statements will be the first prepared under the accrual basis. 

 

4.1.10 The Finance and Accounts Unit is responsible for consolidating the ministry’s 

overall budget according to the ceilings as advised by the Ministry of Finance. The 

Budget officers in each of the ministry’s departments prepare their own annual budget 

estimates based on their work plans. The Consolidated budget is then approved by the 

Ministry’s senior management who then submit it to the Ministry of Finance for inclusion in 

the national budget. Budget performance and monitoring is then performed every month by 

the Finance and Accounts department.   

 

4.1.11 The Ministry has an Internal Audit department. The department is staffed with 

eight auditors and headed by the Chief Internal Auditor. The Internal Audit Department is 

inadequately staffed compared to the size of the Ministry and current and future Projects 

managed by the Ministry with donors requiring periodic audits to be carried out for their 

projects. The Department needs to be strengthened with at least 5 additional qualified 

auditors to be able to cope with the demands of the Ministry and DPs. The Internal Audit 

function plays an important role of strengthening Internal Controls and the Internal Audit 

Department and will include the project in its annual work plans. The project will provide 

resources for capacity building in financial management. 

  

4.1.12 The annual project financial statements will be prepared in accordance with the 

IPSA’s accrual basis by 30th September. The annual financial statements should include: 

(i) a statement of Receipts and Expenditures showing separately Bank’s funding, those of 

counterpart and co-financiers if applicable, and cash balances; (ii) Statement of Special 

Accounts, both in Tanzania Shillings and U.S. Dollar accounts and (iii) Notes to the Financial 

Statements describing the applicable accounting principles in place and a detailed analysis of 

the main accounts. In addition, the project will provide an update on financial performance of 

the project through a Quarterly Financial Report (QFR) as required by the Bank not later than 

45 days after the end of the quarter. This QFR will separately show the projects spend for the 

particular quarter and also year to date expenditures, all compared to the budget. 

 

4.1.13 The project financial statements will be audited by the Tanzania’s Controller 

and Auditor General (CAG) using the Bank’s audit terms of reference. The audited 

project financial statements will be submitted to the Bank within six months after the close of 

the fiscal year.  At the project midterm, a Value for Money (VfM) Audit will be carried out 

by the CAG on terms of reference agreed with the Bank. Where the VfM is not undertaken by 

CAG, the CAG will appoint a suitable auditor acceptable to the Bank with the firm’s audit 

fees being paid for from the project funds. 

 

4.1.14 The results of the FM assessment also indicate that the financial management of 

MoEVT risk rating for the project is moderate.  This is especially the case when the 

mitigation measures for delays in submitting financial statements for audit are implemented. 

4.2. Monitoring  

4.2.1 The Policy and Planning Department (PPD) of MoEVT will be responsible for 

monitoring and evaluation of project activities. The PPD will submit to ADF Quarterly 

Project Progress Reports (QPPR) in accordance with the established format covering all 

aspects of the project, within 30 days following the end of each quarter. The QPPR will cover 
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progress measured against indicators in the project logframe. The project management will 

also prepare and submit a project completion report. Additional reports and clarifications will 

be submitted to the Bank as required.  

 

4.2.2 To assess progress and provide implementation support, the Bank will conduct 

supervisions missions every quarter.  A mid-term review will also be conducted after two 

years to evaluate progress. ADF will be responsible for undertaking the review in 

collaboration with the MoEVT and the beneficiary institutions. A participatory approach will 

be encouraged in the review process. In the event of the need for modification of the project 

after the mid-term review, submissions will be made to ADF for consideration. 

 

4.2.3 Impact Evaluation: The project will fund an impact evaluation that will provide 

evidence the extent to which the use of ICT is successful in improving the provision of 

TVET. Under the recently developed TVETDP, provision of TVET is planned to be 

expanded through ICT mediated teaching and learning. Therefore, in addition to providing 

resources for the implementation of this plan, the project will fund an assessment of the 

impact of the use of ICT as a tool for expanding access to technical education and training.   

4.3. Governance 

4.3.1 Appropriate governance structures are in place for the execution of the project. 

The Bank’s experience in implementing education projects in Tanzania has shown that the 

governance practices and control systems in place at the MoEVT are satisfactory. The 

Ministry’s Permanent Secretary will provide overall oversight to the project execution while 

Project Steering Committee will monitor the project implementation progress, providing 

strategic advice and direction. The project coordinating team will provide the required 

expertise for the day to day running of the project.  

 

4.3.2 The financial management system of the MoEVT is also adequate and capable of 

recording accurate and complete transactions and delivering financial reports. The 

MoEVT uses Tanzania’s public financial management rules and procedures in its operations 

and also in the implementation of the existing projects. The project will be implemented 

under the same rules. The Internal Audit Department will assist in monitoring and evaluating 

the internal controls; external oversight will be provided by the Auditor General. All the 

Anti-Corruption measures that pertain to government will apply to the project. 

4.4. Sustainability  

4.4.1 The sustainability of project outcomes is primarily contingent on the level of 

ownership by the country. The proposed project was requested by the GoT and will support 

a clearly identified national priority. The government of Tanzania considers education as 

being central to its economic development and therefore places the sector high in its 

development agenda. This strong commitment and sense of ownership on the part of the 

government, and the extensive participation of beneficiaries in the development of the project 

forms a strong foundation for the institutional sustainability of the project. Furthermore, the 

project supports specific components of the ESDP and the TVETDP. And in designing the 

ESDP and TVETDP, mechanisms for addressing sustainability issues such as mobilization of 

resources from various sources (for example expansion of the skills development levy, 

increased generation of revenues internally by institutions and increased contribution from 

the private sector), dialogue and involvement of stakeholders have been included. 
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4.4.2 The implementation of the project activities will be integrated with the regular 

operations of the MoEVT and capacity for maintenance will be reinforced. The project 

will not be implemented by an independent project implementation unit, but implementation 

of project activities will be streamlined with the operations of the Ministry. This approach 

should improve the sustainability of the project outcomes as any capacity building resulting 

from the implementation of the project will stay with the Ministry. In addition, the project 

will provide resources for training in preventive maintenance and promotion of maintenance 

culture at education institutions.  

 

4.4.3 Recurrent costs resulting from the project are manageable and do not constitute 

a major sustainability risk. Staffing of the four new vocational education training centers to 

be established under the project, will largely be achieved through the efficient utilization of 

existing VET teaching force. Also, support provided for Arusha Technical College, 

Morogoro Vocational Teacher Training College and the six teacher education colleges, will 

not require recruitment of any additional staff, as there is room for efficiency and 

rationalization of staff deployment. On the other hand, the project will provide resources for 

the training of the staff of these institutions, which will improve their capacity to deliver 

quality programs. Concerning recurrent costs associated with the provision of infrastructure 

and equipment, the amounts will increase the overall expenditure of TVET and teacher 

education by only about 0.4%. TVET institutions also have the capacity to carry out routine 

maintenance work of their institutions and rehabilitation works by the project at the teacher’s 

college will reduce maintenance costs for the first five years. Additionally the institutions will 

have the capacity to generate some revenues from production and service activities. 

Furthermore, under the new TVETDP, the government budget for TVET is expected to 

increase by 25% in the first three years, 20% in the fourth year and 15% in the fifth year.  

 

4.4.4 The involvement of the private sector in the development of TVET is critical to 

the sustainability of the project outcomes.  The private sector contributes to the financing 

of TVET through the Skills Development Levy (SDL) which is an important source of 

funding for vocational education and training. Employers also provide industrial attachment 

to trainees and teachers. Under the new TVETDP, the number of employers that contribute to 

the SDL is expected to increase and the apprenticeship schemes to expand. Furthermore, 

employers are included in the governing and policy making bodies of the TVET coordinating 

and regulating agencies; sit in various TVET teams involved in assessing training needs, 

determining training standards and related specifications leading to curriculum development; 

and validation of the assessment processes. However, there is a need for improving the 

provision of information to employers on the use and impact of SDL, involvement in the 

formulation of polices on TVET and setting of standards
1
.  

4.5. Risk management 
4.5.1 Three main risks were identified and appropriate mitigation measures proposed. 
Table 4.5 below shows the main risks identified and the proposed mitigation measures. 
  

                                                 
1
Technical and Vocational Education and Training Development Program (TVETDP): Situational Analysis 

Report, August 2012. 
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Table 4.5 Risks and Mitigation Measures 

 

4.6. Knowledge building 

4.6.1 The project will assist knowledge building in the country. A major aim of the 

project is to assist in improving the relevance of TVET and quality of TE. The project will 

thus assist in building labor market information, reviewing curricula and develop learning 

and teaching materials. It will provide resources for: conducting situational analysis (labor 

market surveys) to establish the needs of the labor market for 100 training programs; 

undertaking tracer studies, employers satisfaction surveys and data analysis; reviewing the 

Competency Based Education and Training (CBET) curriculum and development of teaching 

manuals for CBET curriculum delivery and tools for assessment; establishment of 

qualification frameworks for trades; development of materials for the cross-cutting issues of 

occupational health and safety, life skills and preventive maintenance; and reviewing of the 

existing curriculum for teacher education to accommodate recent developments in education, 

integrating entrepreneurship education in teacher education curriculum, and orient teacher 

education tutors in the revised curriculum. 

 

4.6.2 The project will support an impact evaluation study. The study will examine and 

evaluate the introduction of ICT use in the delivery of technical education and training at 40 

technical education institutions. The GoT intends to expand access to TET through the use of 

ICT. This will be piloted in 40 TET institutions. The project will provide the resources 

required to facilitate the use of ICT in the delivery of technical education and training at the 

40 institutions. The project will then support an impact evaluation study of the introduction of 

ICT use in the provision of technical education and training at the 40 institution.  

 

V – LEGAL INSTRUMENTS AND AUTHORITY 

 

5.1.  Legal instrument  
 An ADF loan will be used to finance the project. 

 

5.2.  Conditions associated with Bank’s intervention 

A. Conditions Precedent to Entry into Force of the Loan Agreement 

5.2.1 The entry into force of the Loan Agreement shall be subject to the fulfillment by the 

Borrower of the provisions of Section 5.01 of the General Conditions Applicable to Loan and 

Guarantee Agreements.  

 

Risks Rating Mitigation  

Inadequate staffing of the vocational 

training centers established under the 

project.  

Moderate GoT is to guarantee that the required budget for the 

staffing of the institution be included in the MoEVT 

recurrent budget. 

Inadequate maintenance and effective 

use of equipment provided at the 

institutions supported by the project.  

 

Moderate Suppliers will be required to install equipment and train 

staff in the use and maintenance of equipment. 

Institutions will put in place sustainable maintenance 

programs, which include promotion of maintenance 

culture among equipment users. 

Some of the secondary school teachers 

trained under the capacity building 

program planned to be supported by the 

project may fail to accept placement at 

schools in rural areas and join the 

teaching profession.  

Moderate The GoT is committed to improving the working and 

living conditions for secondary school teachers posted 

to rural areas through the provision of initial settlement 

allowances, provisions of teachers’ houses in rural 

schools and ICT facilities such as computers and access 

to internet. 
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B. Conditions Precedent to First Disbursement 

5.2.2 The obligation of the Fund to make the first disbursement of the loan to the Borrower 

shall be conditional upon the entry into force of the Loan Agreement and the fulfillment by 

the Borrower of the following condition: 

 

o The Borrower shall have provided evidence in form and substance satisfactory to the 

Fund of the opening of foreign and local currency special accounts (the “Special 

Accounts”) for the deposit of proceeds of the loan, with the foreign currency or main 

special account opened at the Bank of Tanzania and the local currency or operating 

account held with a bank acceptable to the Fund (par. 4.1.7). 

o The Borrower shall have provided evidence in form and substance of opening of a 

separate local currency account to receive the counterpart contribution to be provided by 

the Borrower (par. 4.1.7). 

o The Borrower shall have provided evidence of appointing a project coordinator with the 

right qualifications for managing the project activities (par. 4.1.2). 

o The Borrower shall have provided evidence of appointing a project accountant with the 

right qualifications for managing the funds (par. 4.1.8). 

5.3.  Compliance with Bank Policies 

 This project complies with all applicable Bank policies. The proposed project is 

consistent with the Bank’s 2013-2022 strategy and its Human Capital Strategy under 

preparation. It is also in line with the Bank Group’s 2011-2015 Country Strategy Paper for 

Tanzania. 

 

VI – RECOMMENDATION 
 

Management recommends that the Board of Directors approve the proposed loan of UA 34.00 

million to the Government of the United Republic of Tanzania for the purposes and subject to the 

conditions stipulated in this report. 
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Appendix I. Tanzania Country comparative socio-economic indicators 

  Year  Tanzania Africa 
Developing 

Country 

Developed 

Country 
    

Basic Indicators           

 

  

Area ( '000 Km²) 2011 947 30,323 98,458 35,811     

Total Population (millions) 2012 47.8 1,070.1 0.0 0.0     

Urban Population (% of Total) 2012 27.2 40.8 47.1 78.0     

Population Density (per Km²) 2012 108.4 34.5 69.8 23.5     

GNI per Capita (US $) 2012  570 1 604 3 795 37 653     

Labor Force Participation - Total (%) 2012 46.9 37.8 68.7 72.0     

Labor Force Participation - Female (%) 2012 49.7 42.5 38.9 44.5     

Gender -Related Development Index Value 2007-2011 0.527 0.525 0.694 0.911     

Human Develop. Index (Rank among 187 countries) 2008-2012 152 ... ... ...     

Popul. Living Below $ 1.25 a  Day (% of Population) 2009-2011 67.9 40.0 20.6 ...     

Demographic Indicators               

Population Growth Rate   - Total (%) 2012 3.0 2.3 1.3 0.3     

Population Growth Rate   - Urban (%) 2012 4.7 3.4 2.6 0.7 

 

  

Population < 15 years  (%) 2012 44.9 40.0 28.5 16.4     

Population >= 65 years  (%) 2012 3.2 3.6 6.0 16.6     

Dependency Ratio (%) 2012 92.6 77.3 52.6 49.2     

Sex Ratio (per 100 female) 2012 100.0 100.0 103.3 94.3     

Female Population 15-49 years (% of total pop) 2012 22.7 49.8 53.3 45.6     

Life Expectancy at Birth - Total (years) 2012 60.9 58.1 68.2 77.7     

Life Expectancy at Birth - Female (years) 2012 57.0 59.1 70.1 81.1     

Crude Birth Rate (per 1,000) 2012 39.7 33.3 21.4 11.3     

Crude Death Rate (per 1,000) 2012 8.8 10.9 7.6 10.3     

Infant Mortality Rate (per 1,000) 2012 49.7 71.4 40.9 5.6     

Child Mortality Rate (per 1,000) 2012 73.5 111.3 57.7 6.7     

Total Fertility Rate (per woman) 2012 5.3 4.2 2.6 1.7     

Maternal Mortality Rate (per 100,000) 2006-2010 460.0 415.3 240.0 16.0     

Women Using Contraception (%) 2012 18.2 34.5 62.4 71.4     

Health & Nutrition Indicators           

 

  

Physicians (per 100,000 people) 2004-2010 0.8 49.2 103.7 291.9     

Nurses (per 100,000 people)* 2004-2009 24.2 133.0 168.7 734.3     

Births attended by Trained Health Personnel (%) 2006-2010 48.9 53.7 64.3 ...     

Access to Safe Water (% of Population) 2011 53.3 67.8 86.5 99.1     

Access to Health Services (% of Population) 2000 42.0 65.2 80.0 100.0     

Access to Sanitation (% of Population) 2011 11.9 40.2 56.8 96.1     

Percent. of Adults (aged 15-49) Living with 

HIV/AIDS 
2011 5.8 4.6 0.9 0.5     

Incidence of Tuberculosis (per 100,000) 2011 169.0 234.6 146.0 23.0     

Child Immunization Against Tuberculosis (%) 2011 99.0 81.6 83.9 95.4     

Child Immunization Against Measles (%) 2011 93.0 76.5 83.7 93.5     

Underweight Children (% of children under 5 years) 2006-2011 16.2 19.8 17.0 1.4     

Daily Calorie Supply per Capita 2009 2 363 2 481 2 675 3 285     

Public Expenditure on Health (as % of GDP) 2010-2011 2.9 5.9 2.9 7.4     

Education Indicators               

 Gross Enrolment Ratio (%)               

      Primary School       -   Total 2009-2012 93.6 107.0 107.8 102.7 

 

  

      Primary School       -   Female 2009-2012 95.1 103.1 106.2 102.3     

      Secondary School  -   Total 2009-2012 35.1 46.3 66.4 100.4     

      Secondary School  -   Female 2009-2012 32.7 41.9 65.1 100.0     

Primary School Female Teaching Staff (% of Total) 2009-2012 51.6 39.2 58.6 81.3     

Adult literacy Rate - Total (%) 2010 67.8 71.5 80.2 …     

Adult literacy Rate - Male (%) 2010 75.5 78.4 85.9 …     

Adult literacy Rate - Female (%) 2010 60.8 64.9 74.8 …     

Percentage of GDP Spent on Education 2008-2010 6.2 5.3 4.5 5.5     

Environmental  Indicators               

Land Use (Arable Land as % of Total Land Area) 2011 13.1 7.6 10.7 10.8     

Annual Rate of Deforestation (%) 2000-2009 0.2 0.6 0.4 -0.2     

Forest (As % of Land Area) 2011 37.3 23.0 28.7 40.4     

Per Capita CO2 Emissions (metric tons) 2009 0.2 1.2 3.0 11.6     

Sources: AfDB Statistics Department Databases; World Bank: World Development Indicators; UNAIDS; UNSD; WHO, UNICEF, WRI, UNDP; Country Reports. 

Note: n.a. : Not  Applicable ;  … : Data Not Available. Last modified October 2013 
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Appendix II: Table of ADB’s On-going Portfolio in Tanzania 

Sectors 

Approved 

Amount (UA 

mil) 

Disbursed Amt ( UA  

mil)  

Disbursement Rate 

(%) 

Overall 

Assessment# 
Age  (Years) 

AGRICULTURE 83.0 40.36 48.63% 2.7  6.65 

1. District Agric. Sector Inv. Program            

ADF Loan 36.0 27.62 77.65% 2.67 8.88 

ADF Grant 7.0 7.00 99.97% 2.67 8.88 

2.  Marketing Infrastructure, Value Addition and Rural Finance 

Programme (MIVARFP) 
40.0 5.41 13.52% 2.67 2.19 

TRANSPORT 352 112.07 31.84% 2.7 4.02 

3.  Singida – Babati- Mijingu Road Upgrading 60.0 51.68 86.14% 2.67 6.03 

4  Road Sector Project I 152.0 60.39 39.73% 2.67 6.60 

5.  Road Sector Project II* 140.0 0.0 0.0% -  1.41 

ENERGY 75.36 8.78 11.65% 2.23 4.82 

6.  Electricity V Project       -   

ADF Loan 28.68 4.28 14.92% 2.19 5.79 

ADF Grant 1.32 1.01 76.21% 2.19 5.79 

7.  Iringa-Shinyanga Transmission Line 45.36 3.49 7.70% 2.27 2.88 

WATER 106.59 73.24 68.71% 2.56 4.39 

8.  Zanzibar Water Supply & Sanitation Program     -     

ADF Loan 25.0 12.38 49.53% 2.44 4.86 

AWF Grant 2.78 1.46 52.49% 2.44 4.86 

9. Rural Water Supply and Sanitation II     -     

ADF Loan 59.0 53.50 90.67% 2.67 2.99 

AWF Grant 5.8 5.80 100.0% 2.67 2.76 

10. Zanzibar  Urban Water Supply & Sanitation 14.0 0.10 0.68% 0 0.70  

SOCIAL SECTOR 75 39.16 52.21% 2.21 4.17 

11. Support to Maternal Mortality Reduction 40.0 27.62 69.04% 1.94 6.98 

12. Small Entrepreneurs Loan Facility II 20.0 10.99 54.93% 2.35 3.35 

13. Alternative Learning Skills and Development Phase II 15.0 0.56 3.72% 2.35 2.19 

MULTI SECTOR 110.72 63.06 56.96% 2.16 2.35 

14.  ISP for Good Governance II 5.20 3.03 58.21% 2.11 2.98 

15.  Poverty Reduction Support Loan IV (GECSP) 100.0 60.03 60.0% 2.20 1.72 

16. CRDB Partial Guarantee Scheme - Loan*** 4.9 0 0.0% 0 5.17 

17. Tanzania Entrepreneur Finance Centre 0.621 0 0.0% 0 1.23 

TOTAL NATIONAL OPERATIONS 802.64 336.67 41.94 
  



 

 III 

MULTINATIONAL OPERATIONS 129.59 11.53 8.90% 2.3 4.87 

18 Arusha –Namanga-Athi River Road (EAC) 0.54 0.21 38.48% 2.67 6.80 

19 Arusha –Namanga-Athi River Road 3.50 2.69 76.81% 2.67 6.80 

20 East Africa Transport & Trade Fac.(EAC)  6.20 3.26 52.52% 2.17 6.84 

21 East Africa Transport Facilitation Agency  0.32 0.08 25.82% 2.11 6.84 

22 Arusha-Holili / Taveta-Voi Road Project** 79.90 0.00 0.00% 2.00 0.37 

23 Lake Victoria Water Supply & Sanitation-TZ only 17.48 0.47 2.69% 2.20 2.73 

24 Phas2: Isaka-Kigali/Keza -Musongati Railway  Study- TZ only 1.66 0.71 42.87% 2.33 3.82 

25 The EAC Payment & Settlement System Integration Project 15.00 0.00 0.00 
 

0.74 

GRAND TOTAL 932.26 348.19 37.35% 2.40 
 

Note: * - signed but not yet effective; ** approved & but not effective;*** loan amount (US 8 million)  - Overall assessment is rated on a scale from 0 to 3 with 3 = highly 

satisfactory, 2 = satisfactory, 1 = unsatisfactory, and 0 = highly unsatisfactory. December 2013. 
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Appendix III. Map of the Project Area 
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Appendix IV: Summary of Procurement Arrangements 
Project Categories UA ‘000s 

Use of 

NPP of 

CPS 

Use of Bank’s 

Procedures 

Non-Bank 

Funded 
TOTAL 

1.1 Works     

 1.1.1 Construction of RVTSC at Geita  [2346.82] 385.57 [2346.82] 385.57 

 1.1.2 Construction of RVTSC at Njombwe  [2063.70] 370.67 [2063.70] 370.67 

 1.1.3 Construction of RVTSC at Rukwa  [2258.29] 360.90 [2258.29] 360.90 

 1.1.4 Construction of RVTSC at Simiyu  [2272.80] 361.20 [2272.80] 361.20 

 1.1.5 Upgrading of Morogoro Vocational Teachers Training 

College 

 [266.05] 11.57 [266.05] 11.57 

 1.1.6 Construction of Laboratory and Workshop Building at Arusha 

Technical College (ATC) 
 [1696.50] 52.47 [1696.50] 52.47 

 1.1.7 Infrastructure Construction of the LAN in the 4 RVTSCs  [184.67]  [184.67] 

1.2 1.2.1 Expansion & Upgrading of Dakawa Teachers’ College  [1333.93] 31.55 [1333.93] 31.55 

 1.2.2 Expansion & Upgrading of Marangu Teachers’ College  [122.26] 2.73 [122.26] 2.73 

 1.2.3 Expansion & Upgrading of Butimba Teachers’ College  [865.24] 20.40 [865.24] 20.40 

 1.2.4 Expansion & Upgrading of Tabora Teachers’ College  [755.32] 17.79 [755.32] 17.79 

 1.2.5 Expansion & Upgrading of Mpwapwa Teachers’ College  [908.68] 21.43 [908.68] 21.43 

 1.2.6 Expansion & Upgrading of Kleruu Teachers’ College  [136.02] 3.06 [136.02] 3.06 

 1.3 Connecting the Teacher Colleges to the National Optical Fibre 

Network 

 [166.20]  [166.20] 

2 Goods     

2.1 Equipment & Machinery     

 2.1.1 ICT & Office Equipment for 5 RVTSC & VETA  [104.89]  [104.89] 

 2.1.2 Teaching Equipment & Tools for 4 RVTSC and Morogoro 

VTTC 

 [4819.28]  [4819.28] 

 2.1.3 Office Equipment for four (5) RVTSC  [298.14]  [298.14] 

 2.1.4 Learning & Capacity Building Materials for VETA  [242.20]  [242.20] 

 2.1.5 Furniture & Lab Fittings for Arusha Technical College  [240.43]  [240.43] 

 2.1.6 Equipment for Arusha Technical College  [1496.39]  [1496.39] 

 2.1.7 Text & reference Books for Arusha Technical College  [175.55]  [175.55] 

 2.1.8 Supply & Installation of Computers and Networking for 

TET 

 [322.06]  [322.06] 

 2.1.9 IT Equipment for Zonal Teacher Education Centres  [148.07]  [148.07] 

 2.1.10 Books, Chemical Aparati to 7 Zonal Centres  [702.20]  [702.20] 

 2.1.11 Supply & Installation of IT Equipment for Teachers’ 

Education to strengthen use of ICT 

 [1006.47]  [1006.47] 

 2.1.12 Furniture for 6 Teachers’ Colleges  [317.52]  [317.52] 

 2.1.13 Laboratory Equipment for 5 Teachers’ Colleges  [111.62]  [111.62] 

 2.1.14 Equipment & Furniture for VETA Project Management  [43.88] 7.39 [43.88] 7.39 

 2.1.15 Equipment & Furniture for TET/TE Project Management  [88.42]  [88.42] 

3 Services     

3.1 Studies and Engineering     

 3.1.1 Design & Supervision of RVTSC Training Centres and 

Morogoro VTTC 

 [840.35] 273.72 [840.35] 273.72 

 3.1.2 Design and Supervision of Works at ATC  [113.68] 61.21 [113.68] 61.21 

 3.1.3 Audits  [36.93]  [36.93] 

 3.1.4 Impact Evaluation Study  [110.80]  [110.80] 

3.2 Technical Assistance     

 3.2.1 Capacity Building to VETA and Promotion of Cross Cutting 

Issues 

 [903.66]  [903.66] 

 3.2.2 Capacity Building to Arusha Technical College  [472.76]  [472.76] 

 3.2.3 Capacity Building for Curricula in TE  [1182.99]  [1182.99]] 

 3.2.4 Curricula Review of Technical Education and Training 

Sector 

 [332.39]  [332.39] 

 3.2.5 Strengthen Policy Formulation, Management and Quality  [1095.59]  [1095.59] 
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Assurance in Technical and Vocational System - Needs 

Assessment, Labour Market Studies, Survey and Capacity 

Building 

 3.2.6 Strengthening NACTE & Technical Institutions 

Competence in Using & Integrating ICT in Teaching and 

Learning, and in Developing Digital Resources 

 [165.60]]  [165.60] 

 3.2.7 Strengthening NACTE and 40 Technical Institutions 

Connectivity and Enhancing their Ability to Share 

Information, Teach effectively Lean and Quality Assurance 

 [326.72]  [326.72] 

 3.2.8 Capacity Building to NACTE IT managers/ personnel from 

40 Technical Institutions on IT Application (use and 

Maintenance of Equipment) 

 [57.40]  [57.40] 

 3.2.9 Curriculum and Pedagogy Review and Development in 

Teacher Education 

 [709.57]  [709.57] 

 3.2.10 Capacity Building in Teachers Education for Science and 

Technology 

 [999.13]  [999.13] 

 3.2.11 Capacity Building to Teachers Education for Science and 

Technology in the Use of ICT in Teaching and Learning 

 [169.09]  [169.09] 

 3.2.12 Promotion of Cross Cutting Issues in Teacher Education  [141.51]  [141.52] 

 3.2.13 Technical Assistance to VETA Project Management Staff  [567.29] 385.58 [567.29] 385.58 

 3.2.14 Technical Assistance to Project Management Staff at 

MoEVT and VET (ICT Specialist) 

 [124.10] 1103.56 [124.10] 1103.56 

3.3 Operational Costs     

 3.3.1 Operating Costs to Project Management Staff for VETA   110.80 110.80 

 3.3.2 Operating Costs to Project Management Staff for TE and 

TET in MoEVT - Monitoring and Others 

 [157.33] 102.30 [157.33] 102.30 

 TOTAL  [34000.48] 3779.75 37780.22 

 

 

 

 




